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HISTORY AND CURRENT STATUS OF THE INTERGENE RATIONAL FIELD 



* 



The intergenerational field began in the early 1970’s as a social phenomenon in response 
to several societal factors that were affecting our country’s children, youth and older adults. 
Factors such as demographic trends, family structures, economic pressures and residential and 
recreational patterns seemed to be having a strong negative impact on the two generations at the 
opposite ends of the human continuum. 

These factors contributed to generational separation, an increase in age-segregated 
communities, and a consequent decrease in intergenerational exchange. 

During the past several decades, there has been a demographic shift. Older adults over 60 
are increasing in numbers, and now represent almost 20% of the population. Children and youth, 
on the other hand, now comprise less than 20% families - single and two-parent - away from their 
elder members because of economic needs. 

We have seen furthermore the growth of communities “exclusively for older adults” 
typically long distances from the family’s roots. The increase in nuclear families geographically 
separated from their elder family members, the increase in retirement communities, the expansion 
of institutional care for the frail elderly, and the entrenchment of separate recreational centers for 
seniors and youth are all factors contributing to an age- segregated society. 

In observing these factors, gerontologists, psychologists, child development and adult 
development specialists and educators began to discuss issues related to generational isolation. 
These issues included reduced nurturing of children by the family’s grandparents (who historically 
have been nurturers), the loss of meaningful roles for older adults in the family and the 
community, a reduction in the transfer of culture and values and the loss of special insights and 
knowledge children traditionally gained from older family members. 

Human service professionals connected these social issues to some emerging problems 
facing our older adults, children and youth. Older adults were dealing with problems of 
loneliness, loss of self-esteem, and reduced satisfaction with life; children and youth were 
displaying problems of low self-esteem, lack of motivation, loss of cultural identity, and feelings 
of intergenerational disconnectedness. Additionally, both populations were evidencing increased 
misperceptions about each other. 
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Recognition of these generation-specific problems resulted in the development of an 
operational framework to address the social issues causing these problems. This framework 
consisted of intergenerational programs, which were designed to create opportunities for positive 
intergenerational exchange between non-biologically connected older and younger persons. 
Human service providers, grass-roots community organizations and public and private agencies 
became involved in the development of programs to ameliorate some of the problems associated 
with generational distancing by linking the oldest and youngest generations. 

Several fundamental premises have spawned the development of these programs and the 
subsequent creation of a new human service field. There is an historical and developmental 
rationale for linking these two generations. Richard Kalish in his classic paper “Old and the 
Young as Generation Gap Allies,” describes the special commonalities of these two populations in 
the context of their role and place in society i .e. their lack of productivity and their dependence on 
the middle generation. (Kalish, 1969) Eric Kingson in his book The Ties That Bind presents a 
case for the interdependence of these two generations and their need to advocate for their mutual 
economic, social and cultural survival. (Kingson, 1986) 

Intergenerational programs are grounded in the notion that there is a special synergy 
between the old and the young, that caring for each other is both natural and appropriate and that 
there are shared needs that can be met by making connections between these generations. The 
intergenerational paradigm is further supported by child development theory, which asserts that 
children and youth need nurturers, positive role models, a sense of identity, a secure value system, 
recognition of their worth and a sense of their place in history. Adult development theory also 
suggests that older adults need to nurture, a purpose theory also suggests that older adults need 
to nurture, a purpose for existence and a sense of identity, recognition of their worth and a desire 
to leave a legacy for future generations. 

During the 70’s and early 80’s, we witnessed a proliferation of intergenerational program 
models, involving the interaction of older adults (both well and frail) and children and youth from 
infants through college age. These program models, shaped to meet some of the developmental 
and emotional needs of these two generations, were in evidence throughout the country in such 
diverse settings as nursing home, personal care and adult day care homes, schools, child care 
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centers, libraries and community centers. A variety of program models emerged in which 
children, youth and older adults were engaged in on-going activities that yielded positive results 
for both populations. Since the 70’s this basic framework has shaped thousands of programs 
involving grass roots initiatives and large-system public and private collaborations. 

Though the initial motivation for these models was to meet the need for generational 
linkages, intergenerational programs are currently emerging as a vehicle to address a variety of 
other pressing social issues. 

Intergenerational programs are being developed to address issues of school drop-out, 
inadequate child care, employment for older adults, violence in the community, and substance 
abuse. With this new focus, the programmatic aspect of this field now involves the collaboration 
of public and private systems and agencies that serve the young and the old at local, state and 
national levels. 

The intergenerational field now extends beyond program development to include public 
policy initiatives, as intergenerational considerations become integrated into state and federal 
government legislative activities. Evidence of the intergenerational field in the public policy arena 
can be found in the ABC Child Care bill of 1992 that addresses older workers as child care 
providers, the Education 2000 legislation that includes older adults as mentors, the National 
Community Service Legislation in 1993 that supports service provided by older and younger 
persons to their communities and now the 1995 White House Conference on Aging that includes 
the interdependence of generations as a central theme. 

Concurrent with the development of this new human service field and its public policy 
focus is the growth of a body of knowledge that describes the development and results of 
intergenerational programs. 

As professionals in multi disciplinary fields begin examining the impact of these programs, 
they are also conducting the seminal research in the field. This research is as varied as the people 
who are performing it, representing fields such as early childhood, aging, education, human 
development and psychology. The research addresses a variety of fundamental questions related 
to attitudes, behaviors, interactions, learning and quality of life. 

Studies of Chapman and Neal (1990), and Seefeldt (1982, 1984) have examined the 
impact of intergenerational activities on children’s’ attitudes toward the elderly as well as older 
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adults attitudes toward children. The works of Kuehne (1989) and of Lambert, et al.(1990) have 
resulted in separate taxonomies of positive and negative behaviors of young children interacting 
with older adults. Ward, et al. (1996) have investigated the impact of children on the observed 
behaviors of older adults with Alzheimer’s Disease. In another area, Newman, et al. (1994) have 
reported on studies involving older adults as workers in child care settings. 

Research in the areas of learning includes the work of Hamon and Koch (1993) on the 
effects of an intergenerational mentoring program and students, and the work of Newman and 
Karip (1995) on older adults’ memory function as volunteers in school settings. Though the 
field’s research is still limited, it involves diverse methods and includes both quantitative and 
quality designs. 

The availability of information on the history and development of intergenerational 
programs, its public policy focus, and the research initiatives have motivated interest among some 
faculty in child development, human development, gerontology, psychology, and education, 
prompting the development of courses and other university experiences that focus on the 
emerging intergenerational field. 

I believe that the multi-disciplinary nature of the intergenerational human service field, the 
interdisciplinary aspect of the academic fields it embrace, and its theoretical grounding suggests 
the timeliness for consideration of intergenerational studies as an emerging discipline. 



REFERENCES 

Act for Better Child Care of 1989. 

Goals 2000: Educate America Act of 1994, Pub. L. No. 103-227, 108 Stat. 125 (1994). 

Chapman, N. & Neal, M. (1990). The effects of intergenerational experiences on adolescents 
and older adults. The Gerontologist, 30(6), 825-832. 

Hamon, R. & and Koch, D. (1993). The elder mentor relationship: An Experiential learning tool. 
Educational Gerontology, 19(2), 147-159. 




6 



Jantz, R., Seefeldt, C , Galper, A., & Serock, K. (1976). Children 's attitudes toward the elderly 
(CATE). ED# 181081. 

Kalish, R. A. (1969). The old and the new as generation gap allies. Gerontologist, 9, 83-9. 

Kingson, E. R., Hirshom, B.A., & Cornman, J.A. (1986). Ties that bind: The interdependence 
of generations. Cabin John, MD: Seven Locks Press. 

Kuehne, V.S. (1992). Older adults in intergenerational programs: What are their experiences 
really like? Activities, Adaptation, & Aging, 16(4), 49-67. 

Kuehne, V.S. (1989). Family Friends: An innovative example of intergenerational family support 
services. Children's Health Care 18(4), 237-246. 

Kuehne, V.S. (1989). Younger friends/older friends: A study of intergenerational interactions. 
Journal of Classroom Interaction 24(1), 14-21 . 

Newman, S., Karip, E., & Faux, R. (1995). Everyday memory function of older adults: the 
Impact of intergenerational school volunteer programs. Educational Gerontology, 21, 
569-580. 

Newman, S., Engel, R , Ward, C., & Karip, E. (1994) A time series study of factors associated 
with retention and attrition of older adult child-care workers. Final report for AARP- 
Andrus. Pittsburgh, PA: University of Pittsburgh, Generations Together 

Newman, S., Engel, R , Ward, C., & Karip, E. (1994) Older workers in childcare: A 

longitudinal study of their experiences and impact. Final report for Retirement Research 
Foundation. Pittsburgh, PA: University of Pittsburgh, Generations Together 

Newman, S. & Reiss, J. (1992). Older workers in intergenerational child care. Journal of 
Gerontological Social Work, 19(2), 45-66. 

Seefeldt, C. (1984). Children’s attitudes toward the elderly, a cross cultural comparison. 
International Journal of Aging and Human Development, 19(4), 319-28 

Seefeldt, C., Jantz, R., Serock, K., & Bredekamp, S. (1982). Elderly persons' attitudes toward 
children. Educational Gerontology, 8, 493-506. 

Ward, C.R., Los Kamp, L., & Newman, S. (1996). The effects of participation in an 

intergenerational program on the behavior of residents with dementia Activities, 
Adaptation & Aging 20(4), 61-76. 



5 




7 



Reproduction Release 



http://www.ericfacility.org/reprod.html 




U.S. Department of Education 

Office of Educational Research and Improvement 
(OERI) 

National Library of Education (NLE) 
Educational Resources Information Center (ERIC) 







Reproduction Release 

(Specific Document) 

I. DOCUMENT IDENTIFICATION: 



Title: 






S'/ JZx+d ^2— t~* d* Jd. 



Author(s): 



SMLl fjru ' MM H 

ource: • - / 



Corporate Source; 

mi 

II. REPRODUCTION RELE 



(j e&zy aT/p/rf 

_7 M g kf 



Publication Date: 

IlZT _ 



In order to disseminate as widely as possible timely and significant materials of interest to the educational community, 
documents announced in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made 
available to users in microfiche, reproduced paper copy, and electronic media, and sold through the ERIC Document 
Reproduction Service (EDRS). Credit is given to the source of each document, and, if reproduction release is granted, one of 
the following notices is affixed to the document. 

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three 
options and sign in the indicated space following. 



1 The sample sticker shown below will be 
1 affixed to all Level 1 documents 


The sample sticker shown below will be affixed to all 
Level 2A documents 


The sample sticker shown below will be affixed to 
Level 2B documents 


PERMISSION TO .REPRODUCE AND 

disseminate this material has 

mm OR AN'lgD BY' 

4? 


PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 
M ICROF1CHI* AND IN ELECTRONIC M EDI A 
FOR ERIC COLLECTION SUBSCRIBERS ONLY, j 
HAS BEEN GR ANTED BY 


PERMISSION TO REPRODUCE AND 
disseminate TH IS MATERI AL in 
MICROVECHB ONLY HAS BjaKN GRANTED 


z 


NT 




^> v 

TO THE EDUCATIONAL RESOURCES 
| INFORMATION CENTER (ERIC) 


TO THE EDUCATION A L RESOURCES 

INFORMATION CENTER ( ERIC) j 


TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 


Level l 


Level 2A 


Level 2B 


V 


t 

r - i 


t 


i/ 






Check here for Level 1 release, permitting 
reproduction and dissemination in 
microfiche or other ERIC archival media 
(e g. electronic) and paper copy. 


Check here for Level 2A release, permitting 
reproduction and dissemination in microfiche and in 1 
electronic media for ERIC archival collection 
subscribers only 


Check here for Level 2B release, permitting 
reproduction and dissemination in microfiche onl 


Documents will be processed as indicated provided reproduction quality permits. 

If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1 . 




3/28/01 4:02 PM 




Reproduction Release 



http://www.ericfacility.org/reprod.html 



I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and 
disseminate this document as indicated above. Reproduction from the ERIC microfiche, or electronic media by persons 
other than ERIC employees and its system contractors requires permission from the copyright holder. Exception is made 
for non-profit reproduction by libraries and other service agencies to satisfy information needs of educators in response to 
discrete inquiries. 


rU-m cmi i 


Printed Name/Position/Title: ~ K t- . 

ha-llu A tyetuTiu* tyrtt Tor p 

i-TM i : £ ±h U r i7sc s ± r 


Sj— ^ j~ -R*- 1 

Organization/Address: J i 

121 OrnttuTu fkct j 
U)KWy of P YTTsliuKiH | 

-TV tH -/ p-v r 


Telephone: jQ j 2 -J, 4?^/ ST 


Fax; ^/o 


E-mail Address: 


°~0T) 2 9 /o / 



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE): 

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another 
source, please provide the following information regarding the availability of the document. (ERIC will not announce a 
document unless it is publicly available, and a dependable source can be specified. Contributors should also be aware that 
ERIC selection criteria are significantly more stringent for documents that cannot be made available through EDRS.) 



Publisher/Distributor: 






Address: 






Price: 







IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER: 

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate 
name and address: 



(Name: 



(Address? 



V. WHERE TO SEND THIS FORM: 



Send this form to the following ERIC Clearinghouse: 



However, if solicitedl)y the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the 
document being contributed) to: 

ERIC Processing and Reference Facility 
4483-A Forbes Boulevard 
Lanham, Maryland 20706 



O 

2 erjc 



3/28/01 4:02 PM 



